Teaching Notes

For

Who But the Smallest: Our Future in the Hands of Children

By Mary Big Bow, MSW

Teaching Objectives:

· Achieve self-awareness about attitudes toward cultural diversity, as well as about


values necessary to practice with Native Peoples.

·  Identify historical trauma and compare it to other types of trauma in the case study.

· Discuss specifically ways historical trauma has affected various populations—primarily Native                     American populations from the case study

· Understand the current circumstances of Native Peoples’ lives including


poverty, substance abuse, health disparities, etc. as well as the unique strengths


that can be mobilized to address these disparities

· Understand, analyze and apply the effects of historical trauma and oppression of


Native Peoples to their behavior, attitudes, and actions

· Explore and outline cultural insensitivity to historical and generational trauma as seen in the case study as well as other reading provided

· Explore how values and biases toward different groups affect communication and  engagement between these groups

· Recognize and resolve ethical dilemmas that are inherent in policies with


oppressed populations and communities with different cultural beliefs and


traditions from the mainstream experience

· Raise awareness of respect for diverse cultures

· Justify artistic activities that may interrupt the cycle of generational trauma  

Intended Audience:This case study is developed for social work students.  However, students in nursing, psychology, education and professionals in fields working with at risk populations alike may benefit from the exploration of content.

Major Concepts and Vocabulary:

Ethnocentricity

Ethnocultural Identity

Historical trauma




Intergenerational Trauma
Multigenerational trauma
Internalized oppression

Genocide


Oppression


PTSD

Implementation Suggestions

Two implementation approaches are suggested: for a single class or as part of an extended class over multiple sessions.

To Teach the case in a single class:Divide the class into small groups of 4 to 6 people and assign each group different discussion questions that might include the following and/or addition questions to discuss and answer. Then have all groups make presentations to the whole class.
Discussion Questions:

· What is historical trauma? Describe the specific ways historical trauma happened in this case?

· What connections if any do Native people have with their “homelands”?

· Why is this important?

· What would full acculturation into the American/European look like for Native Americans?

· Why would this be a goal of any society?

· What might this be like for Natives, for the dominant society?

· What are the consequences of the systematic removal of Native children to boarding schools if any?

· Does this influence behavior and family dynamics? How?

· Which cultural aspects would forced education of early boarding school experiences be effected by?

· What are the implications of taking children away from parents?

· In what ways does prohibition of traditional spirituality and participation in ceremonies affect healing from trauma?

· Discuss types of traumas-How can some types of traumas be dealt with on an ongoing basis without adverse affects on a generational basis?

· What are some symptoms of historical trauma?  Sexually, physically, psychologically emotionally, socially, spiritually, economically?

· Are there any aspects of life that historical trauma not effect when a population has been through this?

· What interventions could be supported to restore resiliency in people impacted by historical trauma?  Why?

· What ways can education begin to relieve symptoms of historical trauma?  

· What does the author mean by the title of the case?

 Extended Class Implementation:  This case study can be taught in a single class requiring structured tasks, questions, and discussion intended to clarify class objectives.  However, the class can also be taught as part of a larger expanded course such as three, six hour blocs in a seminar or workshop setting.  Breaking the class into groups provides a more intimate setting to enable members to explore the objectives more deeply and freely.

Instructor should provide, color crayons, paints/brushes, sharpies, colored markers, paper and various magazines which members can use to create artistic renditions of activities assigned.  

Pre-reading Class members are asked to read the case study and an article that is provided prior to the first class. The reading introduces historical and generational trauma through stories.

· Case study: Big Bow, M.,  “Who But the Smallest: Our Future in the Hands of Children”

·  Bishop, “From Hill 57 to Capitol Hill: Making the sparks fly.”

· Further Reading: Gone, J.P.  “So I Can Be Like a White Man”

Day 1  8:30 a.m.

· Overview of the class content and expectations-Caution: class members will be listening to and discussing traumatic stories and should be prepared to debrief and may need professional debriefing outside of class. Approximately 15 minutes.

· The following introduction and morning activities are planned to foster self awareness and visit quickly about diversity among individuals.

Introductions:  Introduce self as you were when you were 4 or 6 years old.  Then introduce yourself as you are now.  Depict through song, dance, drawing, poems.  Ten minutes for illustration or outline of introductions and depending on size of class take 3-5 minutes for each person to introduce themselves.  Instructor/facilitator should model this introduction themselves as well. Approximately 60 minutes.

· 10 a.m. Break-15 minutes

·  Be aware the following exercise may expose various types of trauma. More time may need to be allowed.  Debriefing may include asking why it is important for people affected by historical trauma or people in the helping professions to understand their own heritage.  Focusing on the self-30-45 minutes-papers are collected with names and dates

· Free Write a 1-2 page reflection paper on these two topics:

· How do you describe your cultural heritage? Go back several generations if you have the information.

· What cultural attitudes and beliefs have influenced the person you are today-think back from this mornings introduction of self as a  young child and now.
· My gut reactions to 15 minutes (setting up lecture on cultural influences and the need to understand your own culture also attitudes about any of the characters in the case study):

· Instruct class members to rate 1-5 (1-feeling not good at all and 5-feeling very good about. . .) each word read out loud by instructor

· Reactions are kept private by each class member.  However, they are encouraged to share or add other words or concepts and their reactions. Each member is also asked to think about where each of their reactions came from.  15 minutes

· Lecture:  Historical trauma  30 minutes

· Identify types of trauma from the case study.  Discuss differences and their affects.  15 minutes

12:00  Lunch 1 hour

· Review from morning-questions or comments. Ten minutes

· Discussion: In what ways has insensitivity to culture played a role perpetuating historical/generational trauma? Relate to case study of instances from Canada and at Hill 57.  60 minutes

· Offer further reading from So I Can Be Like a White man, J. Gone—read specific excerpts to illuminate cultural insensitivity by Indian Health Service Mental Health Services.

· Evaluation 15 minutes: Instructor collect anonymous dated – hand out of evaluation form

Home work 15 minutes:

·  List or otherwise write about connections you see from the case study and Chemew in particular to you as a helper and identify and prioritize  issues you believe should be addressed and how might you begin to intervene.

· Each class member to bring 1-2 questions for discussion and 1-2 comments on reading.

Day 2  8:30

· Greetings-special welcome back. 15 minutes

· Take a quiet moment to acknowledge each other. Instructor acknowledges each member if time permits. Otherwise break into groups and group members can acknowledge each other in a special way. 

· House keeping-class decides if we should have potluck for last class

· Review from last class and overview of today's sessions -15 minutes

· Discussion:  prioritizing issues and interventions (homework),historical trauma and each members questions and comments from the last class.  60 minutes

10 a.m.  Break 15 minutes

· Lecture: cultural, historical, and multigenerational trauma-effects and manifestations 30 minutes

· Choose 3-4 instances to list, write or otherwise specifically illustrate how this plays out in our communities. 15 minutes.

· Discuss and share 60 minutes

12 noon Lunch 1 hour

· Review from morning sessions 10 minutes

· Mental Health and Trauma—lecture 30 minutes

· Discussion: types of healing rituals, traditions that are known, heard about, practiced-60  minutes

· Evaluation: anonymous, dated and collected.  

· In groups of 2-3 develop a short 1-3 minute activity that will provide comic relief.  Instructor participates as well.  These activities will be performed or presented at various times during last class session

Day 3  8:30 a.m.

· Greetings and special welcome back 15 minutes. Take a moment and be present – acknowledge each other-instructor especially acknowledges each class member

· Meet with groups-3-5 groups when will they present comic relief—provides instructor opportunity to screen and appoint time for performances. 15 minutes

· Review from last class – questions comments 15 minutes

· Lecture: Healing from trauma  30 minutes

· Break into groups.

· Each group will pick an age group they would hypothetically work with. Depict/illustrate/experiment/explore one-two activities they believe would be helpful for a person affected by intergenerational trauma.  Encourage members to discuss and use interventions they designed in the home work. 15 minutes

10 a.m.

Break 15 minutes

· Each group presents to class and discuss experiment/exploration 60 minutes

· Comic relief-have time for 2-3 performances.

11:45 noon

Potluck?  1:15 minutes   If Potluck—instructor presents their comic relief bit

· Lecture: Who but the Smallest—story of Chimew and those in her situation: 15 minutes

· Overview of all sessions.  Highlight from evaluations what was important 30 minutes

· Staying healthy, home work for the rest of your life: question posed to the class for discussion 30 minute.

· End session with prayers, good wishes, or any kind of feeling good send off.

· Evaluation 15 minutes
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